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AESTRACT 

A one-day in--service workshop was held for elementary 
and middle school teachers in Jefferson Parish, Louisiana* Each 
workshop consisted of large-group presentations followed by 
small-group discussions by participants, who were divided into nine 
groups. Presentations concerned techniques to aid motiyation among 
multicultural and multiracial groups^ sociological implications oi 
desegregation, and discipline and communications in desegregated 
schools. The Small-group sessions were evaluated by the consultants 
while large-group sessions were evaluated by participants* 
(Appendixes include related program material*) {HJU) 
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Superintendent Bertucci's Remarks 



Welcomini the participants and consultants, the Superintendent expressed his great 
pleasure at the concern for quulity education oxprcssed by those in the conference 

He then reflected briefly on his hopes for education in Jefferson Pariah a' schaol 
system with a rapidly exrandini population. He expressed his concern for quality 
education which must be provided for all children In the parish. Remarking that physical 
facilities were but. a portion of the problem, he encourniod those at the conference to 
sain as much information as they could with respect to new approaches, methodolotfie. 
materials, and attitudes. These ho indiccted should bo taken back to the schools and 
whenever possible implemented fn the elassrooms to enhance the quality of education 

In concluding he stated that the commitment to' excellence in education in Jefferson 
Panih was sincere and that the efforts being made today were an illustration of thai 
concern for children. 

Background 

This workshop was one facet in the extenoive Emeriency School Assistance Program 
operating for the second year In the Jefferson Parish School System. Since September 
!970 efforts have been made under this program to alleviate the problems incident to 
desopeptiQn by court order. During the first year of operation, the progMm' 
concentrated on improving community understanding of the role of the schools 
developing curricuium locally to increase its relevancy to the students identifying 
students who required special pfograms to alleviate their problems, and providing training 
lor some teachers in understanding students with particular probiems. 

In this second year the program has continued its commitment to these major 
components, but because of its greater scope, additional thrusts have been possible Staff 
development was provided for over a thousand faculty members In the system because a 
commitment has been made to the vital importance of teacher understanding in bringing 
solutions to school problems. Also extensive efforts were made to assess the needs of the 
school system in order that planning for future years might effectively reflect the actual 
needs in education as seen by involved parents, teachers, administrators, and board 
membefs. 

I 

Dean Ferguson's Remarks 

The. dean e^.pressed his pleasure at the sincere interest of bo many confefence 
participants m working toward the solution of problems incident to desegregation He 
commended the Jefferson Parish School System and its personnel for their many efforts 
on bejialf of the Emergency School Assijtance Program and especially for this workshop 
He mdicafed the enthusiasm of the College of Education, Louisiana State University in 
New Orlians, in providing consuitative services and thus being an active part of the 
program. 

Reflecting back to 1964, Dean Ferguson recalled the firat Desegregation Center in 
metropolitan New Orleans housed at the University, He recalled how those early years of 
operation had often been traumatic as the new life style increasingly became the normal 
way of Ufe. The intervening years, though often difficult have been progressive and 
productive. The dean then pointed to the present as positive witness to the effet-tive 
measures taken in the past toward desegreiation of schools and integration of student 
bodies since that started eight years ago. 

In conclusion he cautioned that times would still be hard and personal feelings often 
tender, but nonithiliss, optimism, courage, and cw.iviction would bring to the future the 
tducation that students deserve. 



EKLC 



HVALUATORS 
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RUFORT FORMAT 

Spyakefs' and consulLants' inatenals have been paraphrased and sunimarized to 
capture the cHisency of the pre^cnlalion.^ r^iher lhan to offer each presentalion verbatim 
or us a scholarly paper; synthesiH shoukl produce a more readable and workable 
document. 

INTRODUCTION: BACKG ROUND 
STRUCTURI! 

Bach workHhop consisted of one day of iarge group presentationR foHowod by .^mull 
group discus.^ions for uach group of tcaclierH, This first workshop effort was preceded by 
the limiled visitations of program consultants to participating schools and was followed 
up by continued .school visitations by these consultants. 

After large group sessions^ participants divided into nine discussion groups; each met 
throughout the day with the same consultants whq served as resinirce persons and 
interaction facilitators. After each large group presentationSj that general sessioii keynote 
speaker met with a small discussion group in the T, V, studio so that this discussion could 
be video-taped for future use. These small group sessions with the keynote speakers 
provided further opportunity for interaction in the more intimate setting and continued 
the dialogue-question session that concluded some large group sessions. Use of the T. V. 
studio allowed the Jefferson Parish Schools' media facilities and equipment to be used 
more effectively since by capturing large group presentations and selected small 
disuussion groupSj a tape library was developed for future staff development activities. 

A sample of the v/orkshop dally schedule is included on the next page. .. 
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SAMPLIi WORKSIIOP SCHRDULE 



WAYS TO UNDURSTANDING 
Genural Sessions for Priority I Teuchurs 

A .Kanipic Schedule 

8:30 Welcome 

Larry J. Si^ung, Director of Speuial Projects 
Peter C Berluccii Superintendent of Schools 
Eddie Williums, Coordinalor - Emergency School 
Assistance Program 

Introductory remarks; 

Williani F, Smith, Worksliop Director 

Milton L, Ferguson j Dean of the College of 

Education, LSUNO 

■^^00 Presentation 

^'Techniques to Aid Motivation omong Multi-Cultural 
and Multi-Raciol Groups" - Charlotte Brooks 

^^'45 Discusjion Groups (led by consultants) 

10:30 Presentation 

"Sociologica! Implications? of Desegregation'' 
Jerojne J. Salamone 

11^15 Discussion Groups 

Lunch Break 

12:45 Presentation 

"Discipline in Desegregated Schools'' - Charles 
Thomas 

1*15 Discussbn Groups 

1^45 Presentation 

'^Communication in Desegregated Schools'' - Nancy 
Bruce 

2:30 Discussion Groups 

3:15 Condusion 
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Tifli PaOGRAM; RATIONALE, DIiSCRIPTION, OBJECTIVUS 



Wijlium F. Siiiith 

If posltivu Hociul interaction aiid personal involveniQnt between the racts is to he 
achieved, new diryctionR imist be cliiiftgd. The desegregation of statTsand student badleH 
has been at lient only an initial step in opening tlie door to hii proved edueation for all 
children and youth. The passage of tlnic and. efforts thus far have failed to aehicve the 
integration in depth wiiieh is necessary for positive uiter-racial relationships and for the 
developinent of relevant instruetional progranis fur students within the niulti^cultural 
sehooL In such, a school where racial balance k upproxinmted the inajor goal sought by 
thoHe in educational leadership must be the provision of equal educution opportunities 
for all studentH. There is no clinintc niore conducive to the improvement of iiitergroup 
and interpersonal relations than that which is comprised of cooperative efforts to attain 
this goal. Such efforts inust involve teachers students and conununity. 

As described by Nyquist (See Appendix A) there are two main aspects to the civil 
rights niovenient: dese^^regation. which is basically an administrative problem, and 
integration, whicli is an educational and sociological or human-relations one. 

Desegregation is a process of eUminating the high concentration of black or other 
minority chiklren in a few schools. Despite the eniotlon and tension aroused in doing so, 
once a determination has been niade to end segregation 5 it is primarily administrative and 
mechanical to carry out. 

But integration is something differentp by far. An integrated education is not mere 
mixing toyethur of children from different backgrounds. For mixhig to have educational 
value it must be reinforced by the attitudes and behavior of teachers and adminisfrntors, 
by the curriculum and textbooks, by the experienees of the children outside the 
classroom, by the color eomplexion of the teaching force and administrative staff* by 
better illustrative materials supplied by business and industry. 

According to Nyquist, an integrated education is a series of experiences in which the 
child learns that he lives in a multi-racial society, in a multi=racial world, a world which is 
largely non-white, non-democratic, and non-christian; a world in which no face can 
choose to live apart in isolation or be quarantined by the rest. It is one that teaches him 
to judge individuals for what they are rather than by what group they belong to. From 
this viewpoint he learns that differences among peoples are not as great as similarities, and 
that difference is a source of richness and value rather than a thing to be feared and 
denied. We have the obligation to see that the students in the schools are prepared to live 
in a highly mobile, multi-racial, multi-cultural, integrated society. 

A major question in integration efforts is whether placing people of different races in 
the same physical environment actually lacilitates human interaction or social integration. 
Although it is frequently assumed that physical desegregation will insure social 
integration, a review of research literature indicates that this may be an unwarranted 
assumptioiL 

Therefore, with the advent of significantly desegregated schools in Jefferson Parishj 
new problems in interpersonal attitudes have developed. To promote the integration of 
the schools, additional training in human relations skills through in-service will aid in 
promoting learning environments that recognize the changed value patterns and build 
communication skills and competencies of students, teachers and administrators, 
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OBJECTIVES 



Tile specific ol^jcctives toward which thu in-service training progruni untl uonsuluuits 
svere direct cd are as follows; 

\. To auquaint teachgrs with the sociological and psychological causes of prujudiue. 
problems within and between ethnic groups, and probleniH arising from economic 
deprivation and cultural dlflurunces in order that they niay bcttar undcrstaiui thy 
attitudes and patterns of behavior of the students. 

2. To engage teachers in the study and comparison of the cultural patterns and values of 
the students as wgjl as those of the leachcrs themselves in order to contribute further 
to the undBrstaiiuing of the behavioral and educational problems of the students. 

3. To engage teachers in the investigation and analyzatjon of the factors uffccting the 
achievenicnt level of the students in order that teachers may be better prepared to 
meet each student at his particular level, 

4. To train teachers effectively to apply newly acquired knowledge and understanding of 
effective teaching techniques and procedures in desegregated classes, 

J. To acquaint teachers with the rationale underlying the devDlopment of materials 
appropriate for students of varied cultural backgrounds as well as methods and 
materials especially applicable in a de^egrcgoted teaching situation. 



PHASEI 

Phase I of the ESAP program consisted of an orientation program for school 
personnel provided by the staff of the Special Projects division. This included a program 
for building principals in Jefferson Parish schools and also several short, late-afternoon 
sessions for elementary and middle school teschers to introduce them to the program. 

PHASE II 

Phase II, the workshop program components, consisted of three one-day general 
meetings held March 20, 21 and 23, One third of the faculties of tlie Priority I schools 
attended for one full day of instruction. 

During these meetings each group of teachers participated in four large group 
presentations covering: I) the sociological and psychological effects of segregation and 
desegregation, 2) the problems associated with communication between races and among 
socio-economic groups, 3) discipline and 4) techniques tu aid motivation among students 
espousing differing life styles. Between each large group presentation, participants were 
divided into small discussion groups led by the consultants who carry out Phase niof thi 
program, continuing in-school visits. Discussions , were designed not only to bring out 
teachers' immediate reactions to the previous presentations, but to assist the 
consultant-leaders in identifying more specific problem areas for later discussion* 
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THCMINIQUliS TO AID MQTIVATIQN AMONG NIULTUClILTUKAL AND 
MULTI-RACIAL GKOUPS 



MfH, Charlottu BrookH, Supurvisuf of linylish lmuI Laiiguuyc ArtH for tho Wiishinginn. 
D, C\ I'uhlic Schools cxpniulctl upon guncnil topic of IcchnitiucH to uit! in the 
duvulopnient of inolivution nniang nuilthculturul and niulti-ruciiil groups. Mrs. Bmoks 
dunionstratud iiiotivuliou-dcvciopiny tuchniqifes and coiigcpls by involving the nudicncc. 
Shu iniiiulud one formal prusunluiion hy quoting ''My MoUo'\ a brief Liingston Hughes 
poein; 

1 pluy it cool 

And dig all jive 

Tiiyrs the reason I slay allvu 

My Motto: As 1 live and learn^ is 

Dig and be dug In return 

This poeni may he used to start youngsters out on an eNploration of language arts 
experiences; on other days other poems wore used, YoungHters may diseuss what the 
poem means, und/or discuss the words thuinselves, l\ g, the meaning of tlie word ''dig,*' 
Might '*dlg and be dug in ryturn" mean to ruspeet and be re^p^cled in return; to love and 
be loved? What are other interpretations? Does tliu phrase convey a feeling of reeiprociiy 
o r e X ch a n go ? Po e n is have d i f f e re n t me a n i n gs f o r d i f fe re n t y o u n gs t e rs . Poetry eo ni presses 
experience and provides learners with opportunities to expand on the eNperiencc^;, to 
start froni their own experiences, to move aliead and make ussociations. 

To break tliu ice. one large group participated in a communication interaction game. 
The direetions were sinipie: 

I^ind a person wlio is as different as possible from you. Arranging two chairs one 
behind the other, and fitting so that both are looking the same direction=-not at 
each other-the person on the rear chair should eomniunieate hjs nunie, schooL and 
most important educationrd problem to the other. Then change chairs. Repeat the 
informalion exchanged, (This group of two a dyad, is specifically structured to 
avoid fuce-to-faee communication since strangers niay not c inuiniuatc easily the 
first time in a face-to-face arrangement J AJter the dyadic arrangement, each dyad 
combines with another to form a quartet. Each person should then role play his 
dyadic partner's Hltuation to initiate comiiiunication in the quartet. Next the 
quartet should arrive at consensus^ as to its single most important educational 
problem. Write down this problem and convey it to the speaker. 

This technique forces individuals to meets talk withj and to learn something about 
someone else while focusing upon a problem. Role playing a.s.sures that each person 
actively participates in the activity. The educational problems of the quartet were 
reviewed with the participants and ranked according to frequency. Problems, listed^ 
according to frequency, reluted to: discipline, conimunieations, crosvded classfooms. and 
a lack of teaching materials lor slow learners. 

Personal experienees can also build an awareness of real cultural differences. Such 
dilTerenees, when highlighted, may cause even a poised person to lose eonfidence and 
experience a rather threatening .siluarion, niffyrences in cultural language and vocabulary 
usage illustrate this point. For cxaniplej in America a sentence ends with a period. In 
Hngiand a sentence ends with a full stop, Mrs, Brooks lias developed what she calls the 
D,T»A» the "Dunib Teacher Approach"— dumb meaning silent as well as not knowing how 
to build on these differences* Teachers who are unaware of differonces within and among 
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groups can use the D.T.A. to encourage younpten; I) to explain what certain things 
mean to thuiii, 2) to help tiiu tuach^r to uiidurstand their ranges of experiences, and 3) to 
rcveol wliat concepts they have, The D.T,A, asks youngsturs to assist tenchurs in 
understanding the youngster's point of view. Establishing comniuniuation through -*not 
knowing*' and calling upon youngsters to "lielp'V is iniportant in getting to know each 
child as an indivlduaL ■ 

It is important to rcnieniber that there is no Fuch thing as a eonceptless youngster. All 
youngsters who wonie to school have certain, resources-^knowledge, background, 
experiences and personal resources which they have developed, Tlie resources are* the 
ingredients of their own feelings and concepts of thy external world. Teachers must draw 
upon these to tnotivate the child and let the child share his concepts, or lead in explaining 
to others what he knows. Youngsters who conic to school froni diverse backgrounds bring 
these liuwkgrounds with them. Specifically , u child who hears Spanish at home learns to 
speak Spanish; one who hears dialect speaks dialect. The teacher must recognize and work 
with the differences, resources and concepts of each child. 

One approach to niiilti-cultural, niulti-raeial differences is the 
AEIOU strategy: 

Acceptance 

Expectations--high expectations 
Intuition 

Opportunities to belong and participate 
Us--teaciiers and learners^ all of US, 

First, the teycher nuist Accept the child and respect what he brings to §chooL The 
teacher must realise that the youngster has concepts which may differ from the teach^ir's, 
iiiul then build on these concepts rather than abruptly change or destroy them. Just as the 
ygungster's background is clearly demonstrated in his behavior, what and how the 
inHtruclor teaches reflect the teacher'N background and education. When a teacher tries to 
"correct" what the child does, says, or thinks {concepts), the teacher is tryhig to replace 
one of the youngster's concepts with one of his own, liowuvyf, what the teacher offers to 
"correct'' the youngster may not and probably is not ■Uiniversally" correct, e.g,. What is 
"standard" English? Hnglish spoken in Hngland? In Nesv England? In tlie Deep South? In 
u ghetto? By a doctor or by a poor man? Is standard linglish thu quean's English, or 
dialect? To abruptl ,' attempt to replace or destroy a child"S concepts may lead directly to 
a credibility gap and destroy niotivatloni 

The second letter is E; the key is Expectations. The teacher must keep high 
expectations for the learner^ under her direction, Expectations arc often transmitted to a 
youngster In a non-verbal manner; non-verbal Ijehaviors reinforce or produce feelings of 
respects warmthi like, etc, as well as their opposites, Regnrdless of what a teacher may 
sayj ii she is convinced that a youngster slniply cannot do Homething, this negative 
expeetatjon will show through in noU'^verbal behavior, Envision the situation svhere 
several of the Doe family have gone through the same school. All have been poor HtudentH 
or behavior probleniH. The next Doe boy enters schooL The teacher says something like 
this; "Olu no! Not another Doe boy! Ills brothers couldn't read and his sisters couldnH 
read* Me probably won*t be able to read either.'* And the teacher iR right, He probably 
will have trouble reading. IJxpectntlons lead to self-fulfilling prophecy. High expectations 
arc important; they reinforce u youngster in po.sitlve ways, encourage him to think 
positively of himself, and help him develop a good self-yoncept* 

The third letter is 1, for Intuition or IntuilivenesL Teauhers and sluduiUN need 
Intuitlveness; they must respond in an intuitive way (ind relate In an Intuitive manner as 
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one human being to another. Intuition will tell the teacher that some youngsters need to 
move around, to be praised, to excel, to be a part of the group, to be alone. Creativity 
and awareness help the teacher develop processes and procedures to take advantage of ilin 
intuitive fact; . 

The fourth letter, 0, stands for Opportunity. The teacher should make opportunifies 
for class members to be included in and be part of class activities and e?spefiynces, rhe 
teacher needs to create, if it does not already exist, opportunities to encourage youngsiers 
to take part in ch$s activities. There are numerous motivational tuchniques that can 
Htimulate participation and provide opportunities in the classroom. Some ure; 

(1) Language Experience Stories Youngsters con become involved in stories, act out 
certain parts of stories and sound effects, and critically think through what the story 
means, The intuitive and creative teacher will seize this opportunity to use stories of 
other countries with new words and varying degrees of interest and difficulty. Thus, 
students will not just parlicipate in role playing activities but will glean important 
information. The intuitive teocher will take the opportunity to include all youngsters. 
She may find ways for a non-verbal youngster to role play non-verbal ^ituation.^ while 
using the more verbal and vocal younpter in verbal and vocal situations, 

(2) Sensory Boxes or Sennory Bags - In this exercise youngsters place things in boxes 
or bags which they can feel, smell, taste, etc. Youngsters can share and discuss their 
sensory experienues with classniatcs. The creative teacher can expand each 
youngster's basic knowledge by drawing on unique situations or diffefcnt cultures and 
by asking youngsters to share these with their friends. For example, a teacher may ask 
youngsters from a Spanish speaking background to share a particular or characterisUc 
**Spanish" taste, and then ask the class to discuss and compare this ''sense" relative to 
things with which they are familiar. 

(3) Writing Activities As Motivational Devices ^ If yoiingsters do not write well, 
perhaps they can speak into a tape recorder or iiictaphone. Someone can write their 
words for them .so that they can see the impact of language. The motivation of 
working and writing will encourage pupils to explain and share experiences. 

(4) Sound Setiuences As Creative Expression - This technique for creative ''writing" 
utilizes recordings of different sounds. When put together these sounds may till a 
story without words. A play back of this story might include such sounds as 
footsteps, a door closing, sneezes, water running, a car engine, or a train whistle. 
YoungHters can arrange and rearrange these sounds into complete stories. These types 
of lyarning experiences reinforce and encourage creative ability which may otherwise 
remain dormant. 

(5) Role Playing or Creative Drama - This method of eliciting response and interaction 
from youngsters has a two-fold purpose: it encourages students to develop 
connnunication skills In a nonHhreatenlng situation while providing opportunities for 
creative expression. Additionally, ilm activity is a legltimote excuse for pupils to get 
Up and move about-=a uompclling reason to Include role playing in the classroonh The 
intuitive teacher builds-ln short interludes of this type, often apparently Impromptu, 
to give youngsters a much needed break in what might otherwise be dull classroom 
routinu, ' 

(6) Story Telling Am A Learning Strategy = The use of a story as a Ibrni of 
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leaching/loafning was iUustrated by Mrs. Brooks quite simply. She told a Story. This 
technique includos tha devolopmant of llstoning skills. Youngsters arc oncouraged to 
use prior experiences and knowiedge to synthosizo and draw conclusions. In this 
manner they are providad a situation which utilizes problem solving techniouL-s 
couphng the already loamed with the yet to be learned. 

(7) The Living Sentence - A vivid explanation of a technique to encourage motivation 
for working and writing is included in the concept of the "living sentence." It 
provides youngsters with an opportunity to explain and share their experiences. 
Teachers may put words on cards and pass the cards out to the youngsters and then 
they move to the front of the room and make genteneos. These "sentences" can be 
rearranged by moving words in various places, The teacher may also pass out blank 
cards to youngsters and ask them to put words on the cards and then make sentences 
A creative teacher may color code the words, e.g., nouns are red, verbs are green and 
so forth. In this way the youngstera internalize language structure concept's by 
beginning to classify and learn the importiint charaetoristics of words. Techniques for 
involvement, such as three "words" together (three students holding hands) and the 
moving of these "words" (perhaps a prepositional phrase) around in the .sentence add 
variety to the demonstration. 

(8) Grouping Technique - Another demonstration 'was geared to encourage student 
involvement. Using Dr. Donald Durrell's technique for grouping which is dependent 
upon random selection, Mrs. Brooks asked the participants to count off Into six 
groups. There are various stratBgies and techniques to elicit creative thinking and 
writing responses that use the random group environment resulting from" this 
clustering process. She chose to use this situational sentence: "Suddenly they realized 
the bottle was empty and there was np time to get more." Members of the six groups 
were asked to develop a story from this situation. The primary reason for using this 
clustermg or grouping tochnique is to encourage youngsters working together in the 
classroom to call upon and expand the diverse talents and resources of children in a 
randomly selected group. Task-oriented responses within group.? is a skill which must 
be developed through practice. Students teaching other students is one of the most 
effective learning strategies. 

To conclude, the letter U was singled out. U, the lust of the AElOU category, stands 
for all of Us workmg together in an attempt to improve ettoru to help youngsters 
become more involved in learning .situations. 



SOCIOLOGICAL IMPLICATIONS OF DESEGREGATION 

Dr. Salamone, viewing the qusstlon of desegregation-integration through the eyes of a 
sociologist, spoke to the topic "Sociological Implications of Racial Desegregation "' The 
presentation combined two sources of information; Dr. Salamone's contlnuina visits i„ 
the Jefferson Parish Schools over the past two months and his training os a sociologist 
Elements of the talk drew also upon data from the 1966 Coleman Report, /■quality of 
Educational Opportunity , luuu,^ uj 

Early In the talk Dr. Salamone ostabli.shod his premises. He .supports the notions thnf 
I) we need mtegratod campuses, classes, and student bodies, 2) we must have equal 
oducational opportunities,- 3) we must have meaningful de.segregation and integration 
Including Intggrated education. (The reader is referred to Appendix A for sugBested 
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(listlncitonH belwet-n dL^scgrugation und intygration, and' a diHcussion of iiugyruted 
cducaiion,) 

Schooli^ ortcn have bucn iiit: vehicle of uyM chanyu in ihc past. Oncu agani thu 
schools have huun called upon; this time to become the prime agents of radal 
desegregation and integnition, Thu schools luive buun ealled upon to do what other 
gmiipji, insiitmions and orguni^ations have eltlier lailed in or have tailed to try. The 
niagnitude of the prohlem eertalnly suggests that the other social instiUiijonH--diureh, 
faniily, neighhorhoud housing group?* -should he employed to assist in the proeess. The 
problems facing the sehools.are even more eomplex since the school system is perhups 
the leasi Hilitnbly organized of the social instilulions to aiiack the problem and in fact h 
not reully a ^'systum*' at all. The school '^systunr* is a loosely joined confederation of 
some 25,000 school districts locuted in fifty states' school systems. The problem is 
rurther coiiipounded by the fact that social changes which the ^>uhoo|s have hecn ealled 
upon to elTect arc ha/iardous. Social changes often do not come about e^^actly us planned, 
or with II preut deal of certainty, or wiihout resistanee and trauma. 

Hducniion has made some significant objuctivu improvement?; over the yeiirs. Note, 
for eKuinple, thu reduciion of illitcruey among the five to seventeen yenr olds, that is. the 
increased ability of tliis group to read and write. Older persons who dropped out of 
school can still be educated in the adult education program or they imiy already be 
sel^taught. Few young people today five to seventeen are not In fichools learning to read 
and write. Concurrenily, there has been a significant decrease in thu school drop-out rate. 
The signHicance of the drop out rate reduction is reflected in (he Ibllowing: 

Bluuks: 20^24 Whites: 30-24 

who have not who have not 

eompletud high sehool completed high school 

■1^)61 41% • ^ ii^, 

^''^^ ■ 31% 16% 

Although these have been signifiuant gains for edueution, a more Hignificant lact is 
ofl'ered for present understanding and reuognition that desegrugulion does in fact work. 
This fact is not always recognized l)y educators and the public Some nuiy believe that the 
Ho-called eiglil to three desegregation is not making un impact, liiTorts of the school 
during sehool hours may seem to be lost when >^oungsters return to the glicttoes or to 
tlicir own upper soeio-economic neighborhoods from a desegregated sehooL But 
desegregation is definitely working. AduUs who liave had interracial educational 
experiences ure lundanientally different from those who have not had interrauial 
experiences. Specifically, they are significantly more sv^illiiig to: 

live in an interracial neigliborhood or block, 

work in an interracial setting, 

inleracl meaningfully with employers, peers, and sul?ordinales, and 

work harmoniously with menihcrs of other lueeH. 
These same adidts are significantly more willing to send their childrun to desegregated 
schools. Moreover, they^ may muke personal sacrifices to see that their children do indeed 
have these lypes rif ediieat jfmiil experiences, 

One siguificani piece of research on the topic of iniugration and dcHegregatlon is 
known as the Coleman RepoiT Coleman und \m iiSHociatus have tested over 635,000 
pupils in grades one. three, six, nine, and twelve us well as teachers and adminislruiors 
from nearly 400 sehool systems. Tests were for differeneej^ In Hkill |ierforniunces, 
hicluding nuinber, reading and prohlem^solvlng skills. Important diflVrenueH were 
identined in the testing. Tests results tor black pupils in predominabdv hi ack sehonls fell 
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signifiuuntly behind results for white pupils in predoniinatcly %vhlte schools. Most 
Importantly, the gap in scores between these two groups increased over time. However, in 
situutions of meaningful de.^egfCgatiQn and integration, the identified gap between groups 
did not increase over time and in some cases the gap closed. The differenues were not 
statistically significant, but the trend clearly indicated that the gap either closed or at 
least did not widen, ^ 

Concurrently, the question is often asked, "Are gains of black pupils in desegregated 
schools made at the expense of white pupils?'* Phrased differently. "Do black pupil gains 
reflect white pupil iosseK?*' The research is clear; An unqualined no. Black and white 
pupils gain together. 

Minority groups, hlncks and Spanish-speaking ispegially, are over represented in the 
educational framework in terms of slow learners, the culturally deprivedj the physically 
and mentally retarded, and so forth. Simultaneously, accomplishments of more capable 
students serve as a self-regenerating reward both for pupils and teachers, 

Another siinificunt fact indicates that teachers want to work with those pupils whose 
buhuvior seems to reward the teacher*s efforts. A teacher's feeling of reluctance, aversion, 
or hesitancy to spend time with slow or less advanced students can have a detrimental 
effect. This may occur even though the teacher actually spends more time with these 
groups. If the teacher is basically reluctant or has a hidden aversion to work with this 
group, extra time with the group may compound the problem since the teacher's general 
attitude may be roflected verbally or non-verbally as in anger, frustration, sarcasm, etc. 
The reflection of such attitudes may not necessarily be due to racial differences; rather 
these may reflect a dlshke of working with slow learners or be related to social values of 
other socio-economic groups. To the extent that minority groups are over represented In 
slow learner groups, minority groups bear the brunt of negative teacher attitudes. Thus 
when a teacher's frustrations, attitudes, or anger are transmitted to students through 
verbal or non-verbal moans, the extended amount of tini© the teacher spends with these 
groups compounds and intensifies the problem. 

Moreover, in an unguarded moment teachers may find it easy to move from thinking 
that a student doesn't learn well to the idea that a student simply can't learn. This Is an 
erroneous assumption since obviously *Ho live is to learn," The minority or lower 
socio-economic child may not learn exactly what middle-class teachers expect, but he is 
surely learning. If nothing else, he is learning to dislike schooL 

It must be understood^ then, that a child with a problem is not necessarily a prpblem 
child, In any interaction between teacher and pupil which leads to a discipline situation, 
both the teacher and the pupil are factors in the interaction; the creative, intuitive teacher 
knows this, A minority child may not live up to teacher expectations, In such situations a 
creative teaeher works with each child to elicit his best out of the learning situation. The 
less creative or imperceptive teacher may simply cease trying and deny responsibility for 
the child, This teacher may state that half of the students need special classes or schools^ 
or that a large share of the class needs psychiatric rehabiHtation. In short, the teacher 
does assuredly make a difference, 

In addition, teachers reflect a deep set of middle-class values: quietness, orderliness^ 
obedience, punctuality, neatness, courtesy, and many more. Many minority children 
come from working or lower class backgrounds wh^sre these values are not highly 
esluemud. Therefore, these youngsters may be slow to respond to middle-class value 
demands or situations. This factor may cause serious problems in the classroom, 
especially when value orientations become diversified by the infusion not only of varying 
soclo-econoniic classes but also of youngsters from different cultures and races, 

Returning to the Coleman Report, the speaker reviewed four predominate variables of 
that stiidyj 1) facilities, 2) programi or curricula, 3) taachirs, and 4) peers. Data analyms 
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showed that when tlie rgsaarchers yontroliad for othui variables such as social cla^^s, race, 
sex, uic schools vvery found to bo strikingly siniilar. The major variable inrUiuneing 
udueational acliievunient, when other variables are held constant is social class. 

More particularly-, scliools do vary in the amount of impact that tliuy liuvc on 
different sociul groups. Achieve rnent of the minority group and lower SDcio-eeononiie 
pupils is more dependent upon the school and learning environment than Is the 
acliievement of majority group and upper socio-ccononiic pupils. Thus it can be argued 
that increasing investments to bring about significant improvements in schools attended 
by minority and lower socio-economic' pupils should produce measurable educutional 
iniprovenient in th one schools. This is u .strong argument for coinpcnsatory educntinn. 

On the otlicr handi variution in tuaeliers and taeultius, facilities and programs or 
curricula accounts for relatively little variation in pupil achievement. The quality of 
leachers in a school^ as reflected by teacher preparutiorij certifieation, and general 
intellectual abilities, also has some influence on pupil achievement. The educational level 
of a teacher's parents, too, .'icenis to have a strong influence on teacher effectiveness 
relative to educational acliievenient of pupils. 

Pupil achievenient is most strongly related , howyvefj to the educational background 
and aspirations of the school peer group as rcnected froni family socio-economic status 
and prior educational attainment. A pupil from a home with relatively low educational 
level and aspirations when placed in school with youngsters who have strong orientations 
to and backgrounds for education, will gain significaiitly in his educational aspirations. 

ThuSi in predicting the educational achievement of the child, peers are most 
important, teachers are second, progranis and curricula are third, and facilities are fourth. 
Clearly then, teachers do make a difference. It is also clear that careful attention needs to 
be directed to peer group relations and socio-economic characteristics of the student 
body, 

SUMMARY: 

1 . Our educational accomplishments are significant. 

2. Integration works— for blacks, for whites, for everybody. 

3. Currently blacks are playing "catch up*' with regard to educational achievement. In 
tinic their educationul achicvcinent will be, and should be, indistinguishable from ihut 
of the whites, 

4. Slow students suffer certain subjective handicaps when the imperceptive teacher^ 
knowingly or not, 

a. communicates her impatience to them, 

b. makes the mistake of thinking some students cannot learn, and 

c. defines the child with u problem as a problem child. 

5. Students and teachers are much more important than progranis and facilities in, 
, securing educational achievement. 

After Dr, Salamonc's pfesentation there was an opportunity for questions and 
answers. Some sample questions foUosv: 

( 1 ) Are there now or svill there he similar studies to that of the Colenian Report? 

The Dean of the College of Education at LSUNO indicated that a recent issue of 
Education USA describes a Harvard study which* in essence, supports many 
findings of the Coleman Report. 

(2) Mow can we account for the low achievement seores of the black minority 
students as idyntified in Ihu Coleman Report? . ■ 
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Di\ Salamone indicated two significant points; (a) the ability of black teachers in 
segregated schools with regard to verbal skills !ms been a contributing ructor;and (b) 
students who attend predominantly no-problem black segregated schools are those 
whose envlronnientQl background are representative of lower socio-econoniic 
groups. These two factors join in a multiplier effect, i.e., the environmental 
Influence of low economic background was not strongly offset by superior verbal 
skills in the classroom but was generally coupled with lower verbal skills of teachers 
and peers. The result was that one tended to reinforce the other. 

(3) Do you mean to imply that many teochers in these segregaied schools were not 
professionally quohfiedl 

The response was basically affirmative. This has implications for all teachers, Using 
Dr. Salamone's phrase teachers too must play catch up. 

DISCIPLINE IN DESEGREGATED SCHOOLS* 

Dr, Charles Thomas of the Illinois State Department of Public Instruction addressed 
himself to the topic of discipline in desegregated schools. He set the stage for his talk by 
recounting some experiences as an assistant principal and principal in desegregated 
schools. Increasingly, assistant principals are black and are assigned the rtsponsibility of 
"discipline'' as their primary responsibility in schooL The composition of the student 
population in the school where Dr. Thomas served as principal included 60% white and 
Jewish, 30% black and Christian^ 10% white and Christian. The school liad only one black 
classroom teaclier but there were three black physical education instructors. This typifies 
questionable staff utilization. Too often black personnel in schools are found in athletic 
departments because of the sterotype that blacks excel in athletics. The school offered a 
number of challenges, providing ground to test theories and ideas regarding good 
discipline situations, Theories are just that unless they can be put Into practice, 

There is a ■^uniqueness factor'" within any school population. This can be perceived as 
a recognition that all elements of society are represented. Thus a contrived situation 
exists with regard to desegregation! ispeclally as desegregation is often brought about by 
court order or by otherwise compensating for residential patterns. Because of this, li is 
virtually imperative that educators exercise every effort to make it work. 

Openness within a school is a must. Not to have participation and an open climate 
results in an air of distrust. When a school adopts an open door policy with regard to 
parental involvement^ additional factors come into piay. When there are more parents and 
adults in the schools, there are more opportunities for adult-student interactions. The 
tone of a school can change as there are more and more adults to contribute to the school 
program. Educators have long been known for protecting their low profile with regard to 
societal elements outside the schooL A school climate indicative of openness results In 
high visibility of the school stuff, prograni offerings and other activities. 

The Open Door swings both ways. Parents actively involved in the schools are 
encouraged in their efforts when school personnel extend themselves into the 
community, Efforts of parents can be channeled into programs such as introducing and 
organizing extra-curricular activities. Intense involvement of parents will be in addition to 
the PTA which is iometimes restricted by organizational stfuctufe, but the PTA should 

* Materlil In thii prisentatidn hai been adapted In par* frem DliCIPLtNE 
STANDARDi IN INTlORATiD iCHOOL; A RespuFGe Manual, Gammunlty 
cansafldated SshdqUt DUtHet ii, Evaniton, lllinsis. sectloni ef thIi report wtrt 
avaiiabia for distribution to warkihop pirtiElpants. 
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al^o be encouraged to be jiiore active nnd supportive. School and conimunity supported 
athletic tuanis promote pride and raeilitate public relations, School-coninuinity club^ help 
improve the schoors image in the community. Combined school and community 
programs provide a common ground where attempts can he made to open enmniunieation 
channels and offset or head ofr problem causing situations. An informed aud cooperating 
communiiy is one way to deal with school discipline. 

Clear, open and honest comjnunieations are key factors for successful 
people-to-peopic relationships. Schools which arc of low visibility-closed to parents of 
the community-will bu a neptive force in problem solving situations. Parents who are 
free to visit and be involved with schools will be e^vposed to all aspects of its functions. 
However, it is better to have informed active parent; who are cooperating in set^king 
solutions to problems than to have uninformed paren'.s who oppose the sghoQl and do 
not help in alleviating or avoiding problem causing situations. This sort of community 
support necessitates a commitment on the purt of educators and school boards to provide 
honest and frequent informulion about schooi^. Scheduling of school board meetings at a 
convenient lime for parents is one preliminary step. If educators want parental support 
for the schools, they must recogniife that parents mimt he free to vi^it schools and 
participate in school functiDns, and not feej that they are only coming to the school if 
their children are in trouble or for the oncc-a-year open house or conference. 

Discipline should not be perceived as^a seven hour a day probleni. Good behavior 
must bo practiced not only in classrooms but also in the streets, and in the eommunity 
The battle for good sdiool deportment and discipline is won in the streets and honiDs of 
the eommunity. School standards of behavior must reflect accepted standards of bohavior 
of the community and of society in genenil, 11 is imperative that school personnel know 
about their students' environments outside the school^tlieir homes, their interests. To do 
this, personnel must go into the community. The school must be "of" the community, 
not just "in" the comnumity. School personnel should believe inland function through' 
realiMic public relations and comniunity involvement programs. 

Desegregation and integration are not the same. Since real integration in the schools 
of our nation is still a long way off^it is something to be strived for, certainly, hut not 
something already here^-ideas in this presentation are particularly relevant io the 
desegregated sil nation although they should be applicable to most situations. At best, 
school desegregation is a contrived situation. Much of the rest of society is not 
desegregated (neighborhoods, labor, churches, etcj. In this sense school desegregation 
presents a "phony^' situation. Schools are expected to solve the problems of 
desegregation while other institutions are still uvoiding the question. 

In terms of disuipline students are beginning to be vocal about being recognized as 
people, as human beings. Students want the constitutional rights provided other cilizens. 
A recent case in Arizona (in re (Jault) held, among other things, that students are entitled 
to due process procedures and that punishment cannot be arbitrary or capricious. 

One assumption underlying the need for discipline is that there must be a set of 
recognizable stundards of behavior in the schools, Using these as guidelines, schools can 
more readily accomplish their stated goals and objectives. Educators must make certain 
that these standards are: I) recognizable and known, 2) fair, 3) fairly enforced, Thm, 
discipline is seen as a set of standards to ensure that schools, teachers, and pupils may 
accomplish the tasks necessary to attain formal educational goals and objectives. 

There are at best three principles which should be considered basic in Icrnii of 
discipline, not just in desegregated schools, but in all schools. Each principle is listed 
below with a behavioral objective toward which educators must work: 
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Discipline is basic to educatidn and must be applied fairly to all regardless of color. 
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Fairness implies recognition of the offense, of underlying motives for behavior, and of 
proper ways to react to the problem. Classroom teachers must be aware that there is no 
single formula or approach to discipline. What may work with one person in one location 
may not work in another location or with a different person. Teachers must be creative 
and intuitive in choosing the styles and techniques for disciplining. Punishment and 
re?,traint must fit the offense. However, while the teacher may vary his technique, he 
must apply the principles of discipline equally to all/ Thus we have the behavioral 
objective: Apply reasonable discipline standards fairly to all children regardless of race, 

2. Pupil negative behavior is a result of environment. Environmental factors and personal 
pressures, rather than race, may result in discipline problems. A teacher must know 
something about the background of the pupil to be fair in assessing tlK- disciphne 
situations and in correcting them. One way to do this is to be actively involved in the 
community and let the pupils know that you, as a teacher, are also human. There is a very 
real concept that because of color, a pupil may have high visibility when he is of the 
minority race; he is easier to spot and remember in a crowd. The behavioral objective, 
then, is: Given the fact that a discipline problem does exist, eliminate possible 
pre^conceived notions thai ntce is the cause of behavior. 

3. The teacher's conscious or unconscious attitudes toward children do affect the child's 
behavior. Attitudes may be transmitted non^verbally or verbally, but when antagonistic 
attitudes are directed toward youngsters, they may amplify disrespectful behavior, A 
concept known as the self-fulfilling prophecy suggests that in social situotions where 
attitudes are part of the interaction, they will influence the quality of that interaction. 
Teachers must be sincere and open. Students can quickly defect insincerity of action and 
attitude; they know when a smile or pat on the back is sincere or phony. When Insincerity 
Is detected, pupils react adversely to it. Thus, the behavioral objective is: Recognize your 
attitudes toward the youngsters with whom you are dealing and ottempt to analyze how 
these atiltudes affect the behavior of the youngsters, (See the personal self evaluation 
form, AppendiK B.) 

Conmumications, then, is the key. The primary thrust in the initial phase of 
desegreption must be to encourage people-to-people relationships. Formal lines of 
communication deepen the community's undemanding of happenings within the school 
and are crucial to augment the informal lines of communication encouraged by the open 
door policy. Other important facets of communication pertain to the teachers themselves; 
teachers must come of age during the initial phases of desegregation. Because teachers are 
also human, they sometimes use innocent remarks which reflect negative attitudes for a 
particular ethnic group. Teachere must learn to recognlie these and work to eliminate 
them from their communications. Unclear communications, insincerity and indifference 
toward openness and community involvement contribute to poor disciphne in any school, 
desegregated or not. 

At the condusion of the talk participants asked questions conccfning the 
presentation. The following are representative of the questions and Dn Thomas' replies,- 

1) . In classroom interaction between black students=white teachers or white 
students-black teachers where resentment may be a contributing factor, what specifically 
is recommended? Dr. Thomas emphasized that the teacher must project a high degree of 
professionalisnu The issue of race cannot be imputed to Impinge upon the interaction in 
the classroom; one must not expect that it doei or will. 

2) How does one deal with the subtle pressures which can be exerted by a minority In the 
classroom to somehow expect preferential treatment, especially if the teacher is of the 
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same race? Dr, Thomas again identified professionalism coupled with Intuitiveness and 
common sense as the criterion for action. This question generated discussion on the 
situation that occurs within faculty groups where there are Yew minority face teachers. 
Should these teachers be perceived by majority teachers as expert when matters of racial 
controversy erupt? Discussion led to the general position that they should be called on 
for assistance and involved since they provide another resource. 

3) Is it ever permissible to curse a student who h:v^ eurr*^rt either you, the teacher, or 
another student? Postively not. This only intensifies an Bkmbj serious problem, 

4) To what extent does lack of order from a stutleiit indicytr a lack of order in his own 
home life? There may or may not be any connections; the iitiuiU^jn must be more closely 
examined, * 

5) How should a teacher deal with a student who daily arrives al ^.^hool without either 
books or pencil? Find out why this action is recurring and apply the appropriate 
disciphne standard, 

COMMUNICATION IN DESEGRnCATED SCHOOLS 

Every topic of the workshop -hinged on human relations and communication even 
though eommunication may not have been the stated topic of the presentation. Miss 
Nancy Bruce, Director of Human Relations, Princeton City School District, CinGinnati, 
OhiOj spoke to the large group Monday on the general topic "Communication in 
Desegregated Schools,*' Because of the pervasiveness of communications, this topic was 
combined in rollowing sessions into other presentations and expanded in group 
discussions. The following summarizes the substance of presentation, 

■ Teachers often erroneously assume that communication in desegregated schools is the 
same as communication in segregated schools. This assumption simply is not true, There 
are numerous communication innuendos related to culture or race, Nuances of verbal and 
non-verbal exchanges are often related to culture and interpreted differently by different 
cultures. In the nmlti-cultural or multi-racial classroom attention must be given to 
recognizing and developing new communication skills and nuances. The addition of 
persons of other cuhures and races in classrooms significantly changes the elements of 
communicarion and dictates that all in the group must be honest and thoughtful in their 
communication. 

For example, teachers often assume that the only proper language is the so-called 
standard English. Psycholinguists have determined that the dialects often used by the 
working-clais poor and other elements of lower socioiconomic strata as well as by 
different racial groups are forms of highly structured language. Children from lower 
socioeconomic homes may use different verbal inflections, such as: "he come" for "ha 
comes" or *-he sit" for "he sits," Teachers should recognize this, build on it, and then 
move from there. The teacher must realize that this form of language has been learned 
from family and peers; it is the product of the youngster-s environment. 

Moreover, teachers of one race often overlook the contributions of persons of other 
cultures or races, By denying" cultural and racial differences teachers have, in effect, 
deprived themselves of many opportunities to learn and expand their own knowledge. An 
assumption that one culture or race is inherently superior is an assumption which may 
lead to- communication problims in desegregated schooli. In their hesitancy to 
communicate with pupils, parents and other teachers of another racej some teachers may 
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have overlooked opportunities to better understand different cultural behaviors and 
attitudes. Understanding of different cultilres is improved through honest dialogue 
unhampered by preset convictions, 

Specifically, teachers must be a\v^re of *^triggyr'^ words. These are words which 
themselves are emotionally laden; their uie is liable to cause serious problems in 
communication as well as behavior. For example, note the ''boy-girl" usuage where it 
might be more proper to use the expressions *Voung men** and '*young ladies." In some 
contexts and situations the words ^'boy*^ and "girl" are emotionally laden, particularly 
for blacks. Furthermore, the "I-you^^ concept may cause communication problems. When 
a speaker refers to **you people/" he is showing a tendency to separate himself from the 
listener and is assuming, perhaps incorrectly, that the use of **we" will be the answer. 
Thus, the speaker should be aware of group relations and should speak accordingly. Be 
sure to ruflect proper respect in your communication by not using '*hoy-girl" when 
speaking to adults and not using first names unless you yourself are wilUng to be on n first 
name basis. Every adult has the right to expect the courtesy of formal address unless 
mutual agreement dictates otherwise. 

Common cliches also provide serious roadblocks in communication since they may 
often reflect sterotyped thinking. Examples of this are ''Jew him down/' "blackball/' 
"blacklist,*' etc. Teachers should recogniza and be wary of these common expressions 
that niay cause personal hurt to persons of various races or ethnig groups. 

Epithets may further add to the communication problem. Such epithets as "kike, 
honkey, chink, dago, boy, pollock, whitey, nigger, wop/* etc. may be reflections of deep 
cultural scars over long periods of time, Teachci^ must be sensitive to and aware of the 
past experiences of the individual as well as of the collective experiences of the ethnic 
group. Some exprejsions used unthinkingly, such as ^^some of my best friends arc 
Negroes^' may be factors in communication barriers. It is incumbent upon the speaker to 
become aware of group sensitivity and the scars which have followed a particular group 
through it's history. 

The speaker then suggested that blacks might help and encourage whites to recognize 
and identify their verbal and non-verbal transmissions which perpetuate barriers to 
communication and extend feelings of racial and cultural hostility. Blacks might 
eommunicatc honestly with whites to help them recognize communieation problems and 
act as sounding boards to provide necessary feedback. Naturally the same situation holds 
true tor whUe-to-black interactions. Once again honest and open communication Is the 
key. 

The speaker advocated drastically improved educational opportunities for black 
youngsters. This is not to say that educators must focus all, or even an inordinate amount 
of, attention on educational opportunities for black youngsters. This thesis is based on 
the assumption that if educators truly meet the needs of youapters who have been 
deprived of equal benefits in education, then these same educators certainly will meet the 
needs of all youngsters, even those who have benentted from better materials, curricula, 
and teaching. By striving to meet these'additional needs and making improvements for 
less priviledied youngsters, educators simultaneously will provide vital and enriching 
experiencis for every student. 

The speaker noted that most of the audience would not reinember the entire Mk, but 
hoped that they would remember the substance of the talk which was summarized as^ 
"Comniunicate your respect for human differences/' 

The speaker then presented three techniques for doing this and thereby improving ' 
comniunicatlon and comniunicatlon awareness. Tlii three techniques were; I) 
paraphrasing, 2) behavior description, and 3) pirception-cheeking. 
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Paraphrasing is essentially the act of stating in one's own words what someone else 
has said. In doing so one tests whether or not he has understood the message correctly 
and thus attempts to draw out the original speaker to provide more detail on the topic. 

Behavior Description is simply providing fuedback to 'someone about the behaviors 
which he has eliLned, A teacher might say, "Johnny^ you have disrupted the class by your 
. talking at least three times In the last five minutes/' This does not reflect anger; it simply 
states a fact. On the other hand there are teachers who might say something like **be 
quiet" or "shut^ up-' which interjects a value-laden and hypothetically tense 
communications situation. 

Perception checking^ the third technique, is testing the accuracy of one's own 
perception of someone else's comnumlcation or behavior by asking that person if that 
perception is^ in fact, correct. 

After this brief orientation to three communication techniques, the small group 
Sessions were asked to conduct a paraphrasing exercise. The only restriction upon this 
paraphrasing was thut one of the foUowini two questions be followed as a guiduUno for 
the paraphrasing exercise: 1) What have you learned today that will help you to niake 
positive changes in your classroom conimunicalions, or how can you improve your 
communications relationships in the classroom? 2) What are your most pressing 
communication problems in a bi-racialj multi-cultural or interracial classroom? 

The preceding sunimaries and paraphrases of large group sessions provide the 
substance of the formal workshop presentations. There were basically two kinds of small 
group sessions; 1) small group interactions with major workshop speakers where 
individuals could share in a more intimate setting their reactions to the presentation and 
ask questions to expand pointSi and 2) small group sessions conducted by other workshop 
consultants who served as resource persons and discussion faciUtators. 

Small group sessions with major speakers were video-taped ^ as were all of the large . 
group sessions^ through the use of the extensive facilities, equipment and specialized 
television staff of the Jefferson Parish school system. 

CONSULTANT EVALUATION OF SMALL GROUP SESSIONS 

Consultant small group resources personnel summarized the small group sessions 
according to the suggested outline shown in Appendix C, As the actual workshop 
structure changed from day to day and from session to session, there is not a perfect 
correspondence between topics and number of small groups; in some cases the large group 
preferred to stay together and ask questions rather than to go into small groups. 
Representative questions and responses have been shown at the end of each large group 
session summary as applicable. 

Each consultant completed an evaluation form (Appendix C) for each session, A 
rudimentary form of subjective content analysis was used to summurize the consultants' 
impressions of the sessions. The results of this analysis are sumniarized in parts III 
through Vni of this section of the report. Parts 1 and II of this section include summaries 
of questions 1 and 2 of the evaluation form. These data are more objective in nature, 
L Group Data (N^SO) 

Size of Group Number of Groups This Size 

14 5 

13 a 

12 . 21 
II 12 
10 1 

9 2 

8 1 " 
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Numbur of Others in a Group Numbur of Groups with Othur^ 

14 



14 

13 



Nd Data - g 

II. GrouiJ Reaction to Issues ni?nlt with by Speakers 
Favorable 44 
Neutral 2 
Unfavorable 3 
Negative | 

lIL Reaction to Issues 

Among the iniportant topics uonBidcpcd by the sniall poup sessions and speakers four 
issues stand out prominently: 

ISSUE: 

I . Desegregation and integration are working and can be made to work better. 

Reaction: The findings were strong that, next to government, the public schools are 
carrying a heavy responsibility for desegregation^ntegration. There was concensus 
tliat while desegregation is only one step toward integration, substantial gains are 
being made in the schools toward integration. (See Appendix A) In the 
desegregation^integration process the actors performing key roles are: (1) teachers, (2) 
parents and (3) peer group infiuences, in about the order noted. While there was 
recognition of the massive and complex nature of the desegregationMntegratiun task, 
there was no attempt to dodge or mininiize the problems involved To the contrary' 
there was acceptance of the task and the desire was expressed to acceloratJ 
involvement. 



ISSUE: 
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In the desegregation-integration process where children, white or black, eome from 
deprived backgrounds cumulative in their effects over time, a considerable amount of 
■ teacher^pupil effort will have to be devoted to the catchlng^up process. 
Reaction: There was optimism that this was possible, but it will require individual 
work with individual pupils and sub-groups within the classroom. Under the worst of 
teachmg conditions some individual work is possible using brighter pupils to work 
with less able ones and using aides or parents to work with students on a 
person^o-person or on a persomto-group basis. By helping the student follow his 
interests to a reasonable degree, individual learning may be encouraged. 

ISSUE: 

3. Disciphne problems arising from schools in the desegregution-integration process are 
not new in kind, but the process does add some unique features and situations 
involving discipline, 

Reagtion: There was agfuoment that diidpHne is necessary in classrooms if chaos is to 
be avoided. Whatever discipline standards are applied must apply equal!y to all 
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childfciu Differeniiul trealnient will rosull in distrust of tim teachar and lead to 
disorder in classroonis and on playgrounds. Discipll ny ruquirunionts and met hods vary 
uonsldurably butsvucn lower socio-uuononiiu groups and niiddle and upper class 
grL3Ups. Hopufullyj Ihusu difl'crunccs can bu unduTstood and dealt with if tlie teacher 
undcrstaiuKs the pupils. , 

ISSUli: 

4, Dcsegrcgutiun rtHiLUru^ coninuinicntion if it proceeds in an orderly sequence, but 
integration depends cornpletely upon coiTiniuniuation und upon inlurpersonal and 
intergroup understandings which result froni effective coniniunication. 
Reaction; Coniniunicatioii is egsentiully the exchange of nieaning through the use of 
synibols. The groups enthusiastigally accepted the need for nieans of cointnunication 
and understanding a.s developed by the speakers. The groups believed that these 
offered great potential, especially in the language arts for improving student 
acceptance and understanding as well ns for utilizing and building upon the cultural 
backgrounds that pupils bring to school, I^arentnl involvenientj too^ is important in 
the eominunicalinn process. WordH, phruses, gestures iind niimneriRnis which ignite 
irilLU personal friction and intcrgroup nii^under^tanding should bu nieticulously 
. avoided, In communicatingj the lea eh or should strive to build upon what I he pupil 
. brings to schooL An open door poliyy maintained by the sehool and explained to 
parents ns to its purpose is iniportant in bridging the cortinumicjition gap between 
schooi and hoiiiu. The group agreed that tliere needs to be acceptanee and 
understand i.n| of the value of language variations of children from different cultural 
backgrounds, Sonie groups expressed thu opinion that their beiiefs were re in forced by 
the speakers and the group seHsions; others believed that they had learned new 
technitpies during the conference, . " 

IV, Reaction to Ethnie Materials and Techniques 

The reuetions of the groups with regard to various materials and leehniques for 
dealing with nuilti-cuUural groups were: 

1. Some groups felt that some techniques diseussed were sonievvhat far removed from 
their levels of controL 

2. There was feeling that the teghniques suggested by the speakers as well us those that 
grew out of group ses.^ions, might be valuable in any lenrning situation; their 
effeetlveness was not 11 nil ted to multi-ethnic classroom situations. 

3. The groups expressed a willingness to utilize role playing, seiisory boxes and other 
specific techniques and materiuU in their classrooms as suggested. 

4. Same groups fell that the principles of discipline suggested by Dr. Thoinus had been 
attenipted but were found to be ineffective because of diminishing conununily 
interest und involvemenL In the schools, 

5. Tiiere was a leeltng that while home visits are effectivej the frequency of visits is 
hinderd by the distance between the children's home and the teacher's home, 

6. There were considerable com meats that homogeneous grouping prevented brighter 
pupils from helping slower ones; preference was frequently expressed for 
hyterogcneous grouping, 

7» MulU-racial grouping of blaeks with whites for clussroom interuction svas seen m one 
way to facilitate both cooperution and underHtunding betweun pupils. 
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8. Somu tcarherH expressed u desire to hyve u briuf ahstnict ur.rhu Columan Report and 
nililitiunal inrormution on si^'^ilar rysyarch findings. 

The husie mvum to iiuhieve descgre^ationHntegraiion were gunemlly ncceptod as both 
nccussury and just. 

10. Some tcuehcrs fdt thut in this in-servicu trainhig seHsinn. hinldings and other Ineihlies 
did not ruedve the attuntion they deserve. They are imporiuiit, but secondaiy in 
iniporlanee to the teaehurs. 

IL Groups wure positivu in their ntlltudus that ehildren ean teach each other and that 
ehiUlren lenrn niiieh from one another, 

V, Reaction to Techniques 

Techniques which disuussion groups Indiented might be used covered a wide ranau of 
alturiiulivus; 

1. The groups agreed that the school newsletter might help contribute to their efibrts 
to establish desired cooperative reiatianships within the community and between the 
school and the connii unity, 

2. The groups gave many examples of what their schools were doing to involve 
parents in school matters via the PTA, honie visits, and open house. 

3 The use of high school seniors or higher grade level pupils as tutors in the absence 
of parents was dtseussed by the groups and was approved in principle. 

4. Groups eniphasized the necessity for absolute fairness on the part of the teacher in 
dealing with children in bi-racial or conflict situations. 

5. The groups eited examples of class nienibcrH effectively agreeing on standards of 
behavior m evaluuting class conduct and performance. 

6. Groups stressed the importance of using community resources- such as 
pareiit^teacher eonference and parent aides or volunteers, and also the importance of 
Knownig one's students welL 

7. The groups discussed and approved the value of such media as newsletters. Dads' 
clubs and home visitation in bridging the gap between home and school 

8. Groups indicated that the following techniques su^estud by Mrs, Brooks would be 
especially useful in, but certainly not limited to, language arts: a) role playing and 
creative drama, b) the use of the ^living sentence'', u) the use of tape recorders far 
hstemng to students' perfonnance, d) the employnient of ihe^*dumb^teacher 
approach'' (DTA), e) stories for listening and problem-solvhig skills, and f) the use of 
sensory boxes and other sensory stimuli to encourage the student sharing 
involvement and interest. 

Attitudinal Reactions 
Group expression of attitudes toward the desegregation situation were as follows: 

1. In general, a positive attitude toward the desefiregation-intcgration process was 
expressed, as was a willingness to pursue the goal of equality in education in whatever 
work In their classrooms and at the comniunlty level. 

2. Although some reluctance and resistance to desegregation-integration; especially 
among whites, wns voieed in the sessions, apparently only a few teachurs accept 
descgrcgatiDn-integration with considerable resignation. 



24 



3, The group generally reflected a positive attitude toward the necessity for achieving 
equality of educational opportunity for all children, 

4= A general eagerness to learn more about how desegregation-integration works in a 
wide range of school and comniunity situations was expressed. 

5. Some white teachers showed concern over their apparent inability to communicate 
with blacks and some black teacheri indicated that they had trouble communicating 
with whites. 

6. Attitudes toward desegregation are perhaps less critical at the elementary school 
level than at the middle and lugh school levels, 

7. Tliere was some feeling that desegregation had depressed community support of 
and intercsst in schools* 

S. There was some experience that desegregation was detrimental to black children 
but that with time tliis situation would normalize itself. Some white teachers thought 
that too nmch teacher time was being spent with black pupils, 

9, There was some expression that most discipline problems were not bi-raeial in origin 
but were due more to social class. 

10. Much blame for the problems teachers are having In school was placed upon parental 
and home environmental influences that arc not supportive of the schools. 

11. Some conscious attempts were made in the groups to avoid talking directly about 
desegregation and integration. 

12. Black and white teachers felt that they were working well together now and that 
current in-service training programs were helping them to work together more 
harmoniously. 

13. A point repeatedly stressed was that the effective object of concern was the child, 
regardless of race. 

14. Only two teachers expressed the opinion that desegregation was not working in their 
schools. 

VII. Teacher asse^ment of Groups 

General attitudes toward teacher assessment of group sessions were: 

Favorable 44. ■ Unfavorable 4 

Neutral 10 Apathetic 40 

In addition, some groups were marked both "favorable" and "unfavorable" 
apparently meaning "mixed reaction,*' 
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VlII, Summary 



1 . In general, scHsiom were seen as helpful and useful. 

2. There was expression that there were many iiiuanlngful exchanges in the small 
group sessions. 

3. Some speakers *Murned off* white and/or black participants at the beginning of 
their prepared talks. 

4, Teachers wanted mofu ^^pccific reactions "or answers to specific classroom 
situations or problems, 

5, Because of the brevity of small group sessions, it was difficult to summarize 
teacher reactions to them as a whole. 

6, There was repeated stress upon the wisdom of involvuig all students in Glassroom 
activities and definite praise for the merits of the varied techniques of involvement 
that were explained, 

1, Groups were favorable to the foiipwing points: a) that desegration generally is 
workmg, b) that teachers are doini a good job, and c) that the education gap between 
blacks and whites has lessened over the last ten year period, 

8. Community support Is needed if desegregation^ntegration is to become a reality, 

9, Feelings were mixed as to how weU the desegregation-integration process is 
actually succeeding in communities and schools. 

10, The inteniity of small^group discussions paralleled the gravity of the problems 
presented as interpreted by the teachers, 

11. The prepared talk on disdpUne related more to a schooMevel approach and not so 
much to an individual teacher or classroom-level approach. Although this may have 
been seen as a shortcoming, it was helpful in suggesting ways the whole school might 
work together to alleviate discipline problems, 

12. How a teacher views himself in a learning^teaching situation vitally affects the 
nature of classroom problems and interactions, 

13, The need for improved community relations was ffequently expressed. 

,14. A good understanding of discipline problems and ftctors incident to desegregation 
was attributed to the speakers. - 

15. On the whole, the teachers felt that the sessions equipped them better to 
understand and cope with the problems of their classrooms, schools, and 
cr mmunities. o ' 

PARTICIPANT EVALUATION OF THE LARGE GROUP SESSIONS 

Workshop participants, teachers and principals, were requested to complete a brief 
participant evaluation form for the ESAP Staff Development Component on workshop 
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activitiy^ unci the prior tsvo nioiilhs of consultant viBitalionH lo suhools. A copy of the 
uvaluation lonii is pruseniucl in Appundix I). A suininary tabic shoNving data and 
pruliminary data analysiH is presunted m Appendix \i. A positive response is reported 
whenever respondents uheckcd 'Mnuuh'' or **some;" a negative response is reported 
whenever respondents cheeked "littU," "none" or ''no opinion/' 

Basieally, partieipunls uvinced an overwhelmingly laudatory attitude toward staft 
devglopineiU activity, jnghidina each section of the workshop, the total workshops and 

general workshop procedureH, 

The first tiucstion asked if the teachers though that the speakers had been helpful in 
the areas of niotivation, sdeiology. discipline, and comnnmication, Teachers consistently 
rated the general session topic "motiv^'tlon" as "much or somewhat helnfuU*' 99%; 
''sociology'' was rated m ''much or somewhat helpful" by 74%; "discipHne'' was rated -d^ 
**much or somewhat helpfuP' 73% of the tinie. (Percentages have been rounded.) 

There were variations among group responses to a single presentation based on the 
day the group participated as shown by 19% of the Monday group, 91% of the Tuesday 
group and 83% of the Thursday group indicating that motivation Wiis a '*much helpful" 
general session topic. The variation may have been due to the group, to the sequence of 
general session presentations, to the perceived quality of the presentation, or to other 
factors such as day of the week (Tuesday and Thursday partieipants had an opportunity 
to discuss the workshop with other teachers) and age composition of the group. 

The second evaluation item was In reference to the effeetlveness of the small group 
discussions in clarifying problems on motivation, sociology, discipline, and 
communication. Again, the group's reaetions were favorable. The teachers agreed that the 
small group discussions had been significantly helpful in providing them with further 
insights into their problems. The corresponding small group sesdon for motivation (99%) 
and sociology (74%) were rated, respectively, as 78% and 73% '*mugh or somewhat 
helpful" in clarifying the ideas, problems, and techniques which were presented in the 
large group session. It seems that a highly rated large group presentation was not 
improved by the subsequent small group session. 

The third item on the questionnaire asked the teacher to list three ideas presented in 
the large group sessions that they perceived to be the most helpful. In the area of 
motivation teachers listed role playing, use of the living sentence, and the use of poetry in 
teaching language art skills as effective new methods. Ideas expressed that would be 
helpful in the area of discipline were increasing parental support through an open door 
poliey, involving the eoinmunity, and recognizihg the need of children to move around in 
the classroom, The teachers also expressed an awareness that disclphne problems are 
sometimes the result of conscious or unconscious behavior by the teacher. 
Communication was another interest of many teachers, They also recognized the need of 
accepting language variations among culturally different children as important, and that 
teachers should not force a child to change his speech patterns but offer alternatives from 
standard usage. Teachers should accept and respect children as unique individuals and 
employ children as resources in the classroom. 

In lesponse to the question concerning the most helpful activity of the meeting 
teachers were equally divided between group discussions and speakers. Most of the 
teachers were pleased with the opportunity of sharing discipline problems with other 
teachers and riacted favorably to the presentation given by the visiting consultants. 

Comments consisted mainly of positive responses regarding the effectiveness of the 
workshop, that is, ratings of ''Excellent," "Great;' **Motivoti:ng.'* Many teachers, 
however, expressed the need for more group discussions. 
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BaHed on totu! ruspon^es, parlicipants ruLed Qiich of Lhu mnjor workshop topics as 
cithur "niiich" or '^soniuwhai'' helpful «h shown by rhu purcentugu compilation below: 



Large Group 



''Much" or **Somewhat" Helpful 
Workshop Day 
I 2 3 



Toml 



Motivation 

Sociology 

Discipline 



y9 

85 
87 
73 



99 
67 
88 



99 
67 
82 



99 
74 
85 
73 



Co m ni unicaiioii 



Discussion Group 



Motivution 

Sociology 

Discipline 



92 
S6 
86 
79 



61 

68 



62 



53 



78 
77 
70 
79 



Co m niunicution 



Complyty suniniary analysis of all completed participant evaluation forms are found 
in Appendix E. 

Concerning the continuing congultant in-school visitolion program there was loss 
general acceptance. Only 67% of the respondents rated the viiits as very helpful or helpful 
while almost .15% expressed negative feelings about these visits. 

Only 36% of the respondents believed that four or five more consultant visits to their 
schools during the current school year would be helpful. On the other hand, nearly 40% 
believed that two or less visits during the current year would be helpful; in fm, 19% 
responded that one or less would be enough. It would seem, then, that the visiting 
consultant program should be reviewed if it is to continue. 
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APPHNDIX A: nxcerpt from W, F. Smitirs ^'Study of Bi-Racial Intoniciion' 



DISCUSSION OF DIFFHRBNCUS BFTWHFN DFSFGRFGATION AND INTHGRATION 

Wti are conlrontcd with the number om probluni today in building a better nation; 

Improving the quality and opporiunity of education for the disadvantaged. As Frofciisor 

Creniin ot Columbia*^ Teachers College said: 

Any Nystem of universal education is uliimately tested at its niargins. What is or is not 
done for the educnlion of the physically, socially, and educationally 
handicapped^tliose who have hitherto stood on the pcriphefy of our eongerns^wjll 
deterininc the effectiveness of the entire system. 

There are two a^pegtH to thu civil rightn movement us it uffeeU education: 
desegregation, which is basicnlly an administrative problem, and integration, which is an 
educational one, 

Dcsegregytion is a process of eHniinating the high concuntration of Negro or other 
minority children in a few schools. Despite the emotion and tension aroused in doing so, 
once a determination hus been made to end segregation, it is primarily administrative and 
mechanical to carry it out. 

But integration is something different, by far. An integrated education Is not the mere 
mixing together of ehildren from different baekgrounds. For mixing to have educatiomil 
value, it must be reinforeed by the attitudes and behaviors of teauhers and administrators, 
by the content of the curriculum and of textbooks, by the experience of thi^ childrc;] 
outside the chissrooni, by the color complexion of the teaching force and adminisirative 
staff, by better iilustralive materials supplied by business and industry. 

What then is integrated education? It is a series of experiences in which the child 
learns that he lives in a multi-racial society, in a multi-racial world, a world which is 
larguly non^white, non-democrutic, and non-Christian, a world in which no ruce can 
choose to live apart in isolation or be quarantined by the rest. It is one that teaches him 
to Judge individuals for what they arc rather than by what group they belong to. From 
this viewpoint, he learns that differences among peoples are not m great as similarities, 
and that difference is a source cf riciiness and value rather than a thing to be feared and 
denied. And these things can be taught in every classroom even where all the children are 
of the same color, class, and creed. Integration can thus occur anywhere. 

Segregation may not be an issue in some eommunities but it must l^e kept In imhd 
that uitergration is an issue wherever there are people. The obligation to see that the 
sHidunts in the schools are prepared to live in a highly mobile, nuilti-radal, multi-cultural, 
integrated society exists wherever people are employed or live, even in the all-white 
antiseptic suburbs and in states where there are few Negroes. 

Let the last point be stressed. In response to a recent invitation to send teachers and 
administrators to institutes on integration, declinations were received from school 
districts which gave as their reason, "integration doesn't affect us, we have no Negroes." 

The reason all of the current concern with the disadvantaged, including the massive 
influx of federal, state and local funds, has not done niuch good so far in solving 
problems of the disadvantaged. Is that educators have generally gone on with the usual 
attitudes and methods. Are they muscle-and-mind-bound with tradition? 

Thus, the distinctions between desegregation and integration seem clear in the minds 
of some. Desegregation is the first step toward equality of educational opportunity^ 
integration, or the actual social interaction among various races and culture depends not 
upon adniinlstrative aetion but upon person-to-person communication and understanding. 



1, Muturiul has been cNCurpttfcl from Ewald B, Nyquist, **State Organisation and 
Responsibilities for lulucaiion/' in H, L, Morphei and L. Jesscr, Hds,, HMHRGING 
DESIGNS FOR HDUCATION^ DHSIGNING KDUCATION fO\i TIlH FUTURE: AN 
FIGIiT STATH STUDY (Denver, Colonido: Dingerson Prysn, inc., 1^68), pp,i4l, 142. 
Kniphasis in ori^inuL 

2, Muterlnl in this Appendix is udapted from W. Smith, A STUDY OF BNRACIAL 
INTERACTION IN A RACIALLY BALANCED SCHOOL, (Unpublished doctDral 
dissertation), University of I'ennesscc, Knoxvillc, 1970. 
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APHNDIX B: SlZLF IlVALUATION FORM RFLATIVI: TO DISCIPLINH 
SugygsiccI Aciiviiius: 

1 , Take the Scl^Bvaluiition Form below, und upply it to yoiirHulf. 

SELF^EVALUATION FORM 

F Do 1 LliHuipliiie ul! j^iudenls svilh thu miiiiu lone of voice? 

2, 1)0 1 embrace, hug, uuddle, or generally *^how uiTeuUon to boUi white and black 
chiklren? 

3, How niiiny white children hnvc 1 encouruged and prai^^cd by touching, fondling, or 
any other physiual contact? 

4, How niaiiy black children have I encoiiruged and praised by touching^ fondling, or 
any other pliyHicai contact? 

5, How does the amount of niy phy?^ical contact with biaeic and white children 
compare proportionately? If thi^ amount differs how do I justify this partiality? 

6, Who are my ''pets?" 

7, Do I ever refer to ethnic or minority groups by using durogatory names or a 
sarcastic rullection in my voice? 

8, Am 1 Hensitive to individual needs and wants of each child, black or white? 

Have I discouraged, over-uritlzed, or made children too dependent upon me? 

10, Even though children have diffurent ability levels, do 1 motivate each of them so 
that he will have hope lor success? 



APPHNDiX C: CONSULTANT INFORMATION/EVALUATION FORM 
Priority I-Genyral Sessions, March, 1972 

Group Nn_ Timt^ No. nrGsent: . Teachers . Others 

What was the teacher reaction to the speaker; 

What reaction did your group have with regard to the issue dealt with by the speaker: 

What among these techniques did the group indicate may be used: 

What were some of the attltudCB expressed by the group which reflected their attitudes 
regarding the desegregated situation: 

How would you generally assess the teacher attitude about the group sessions: 
Favorable Neutral Unfavorable Apathetic 
For research results discussed in the workshop: 
Did research findings seem "new" to the group? 
Did teachers diseuss the findings? 

Did iroup seern to accipt^ rejecti reniain neutral relative to the findings? 
Summary 



APPENDIX D; PARTICIPANT EVALUATION FORM 

Priority l-=GencriiI Sessions, March, 1972 

A. Did you fed the speakers to be helpful: 

L On motivation Much Some Little None No Opinion 

2. On sociology Much Some Little None No Opinion 

3. On discipline Much Some Little None No Opinion 

4. On communication Much Some Little None No Opinion 

B. Did you feel that discussion groups helped to clarify problems: 

L Following motivation Much Some Little None No Opinion 

2. Following sociology Much Some Little None No Opinion 

3. Following discipline Much Some Little None No Opinion 

4. Following communication Much Some Little None No Opinion 

C, What three ideas did you find most helpful; 

1. 
2. 
3. 

D, What activity at the meeting did you find to be the most helpful: 

E, Comments^ 

F. How would you rate the in-school discussion sessions held prior to today: 



do you feel ought to be held in your school: 

5 4 3 2 1 0 
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